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arise.

For the first workshop in the program (Table 1), staff were encouraged to participate as students in 
a previously developed WebCT unit. To accomplish this, staff were provided with a generic WebCT 
account and were required to interact as a student within the same unit. For subsequent workshops, each 
participant was issued with a WebCT course for which they were the designer, but they were also enrolled 
as students in other participants’ WebCT courses. This organization of WebCT accounts allowed staff to 
work on tasks in small groups, where they could view and interact each other’s work. The organisation of 
the WebCT courses impacted on what and how participants learned within the workshops. 

Printed resource materials incorporating consideration of teaching and learning issues with local examples 
are being developed to complement the workshops, and some of the material contained in these has been 
integrated into the online WebCT courses that are used in the workshops. The first two of these have been 
distributed in workshops since the start of 2003, and further materials are in the final stages of editing.

In addition to the standard workshop program, customised workshops were provided to specific groups 
of both academic and general staff across the university. These groups included special interest groups, 
for example, library and helpdesk staff, who did not require training in design features of WebCT, but 
required in-depth knowledge of issues students may face when using WebCT. Nearly half of the training 
provided during 2002 was under the category of customised workshops. 

Since the commencement of the Monash University WebCT training program in November 2001, a total 
of 857 staff have participated in workshops to date. Of those, 585 have attended the standard introductory 
WebCT workshops and 272 have attended faculty and/or branch based customised workshops. Details of 
the evaluation of the generic training workshops over 2001-2002 have already been presented (Weaver, 
Button & Gilding, 2002). 

Evaluation has been continuing throughout 2003, and has involved collection of online anonymous 
surveys from participants in all workshops conducted (145 participants from January through June 2003). 
Analysis of these survey responses has revealed that participants are generally happy with the structure 
and format of the workshops. Overall satisfaction ratings are 1.73 for Workshop 1 (n= 68) and 1.70 (n= 
88) for the subsequent workshops (on a scale of 1= Extremely satisfied, 5 = Extremely dissatisfied). The 
hands-on format is very popular, as is the presence of two instructors in the room. Comments about the 
pace of the workshop included equal numbers concerned about the pace being too fast or too slow, but by 
far most respondents were satisfied with the pace. Most participants thought they gained a good overall 
understanding of what WebCT was, and a good knowledge of the range of functions and tools available 
for teaching. Many respondents commented on the enthusiasm and knowledge of the presenters, and 
enjoyed the discussions on issues of online teaching that arose during the workshops, and the chance 
to ask questions and receive immediate answers. The only concerns raised related to timing of the 
workshops (some workshops were scheduled during exam-marking periods), and concerns about ongoing 
support once staff commenced their online teaching.

Beyond the generic training workshops, a number of faculty or school based WebCT networks have 
been or are being established, where a WebCT training team member acts as a committee member or 
as a mentor to a small group of staff engaged in a specific teaching development project. Whilst some 
of these networks are faculty level committees, guiding the use of WebCT within the faculty, others are 
more project-based. Still others are organised through support centres within the faculty or department, 
or through the need to provide a centralised support service for WebCT. Monash University is a large 
complex bureaucracy where faculties enjoy considerable autonomy. In such a setting, it is important to 
note that these networks form in many different ways for many different purposes. An effective staff 
development program from a central group should establish links with these networks. The central group 
responsible for the program discussed here contributes to such networks in a variety of ways, for example
• Training
• Assisting with template development
• Contextualising the use of WebCT in specific teaching situations 
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